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Abstract

Over the last half a century and particularly, in the recent decades, teaching learning has been undergoing drastic
changes. There has been a shift towards student centred classrooms with teacher’s role more as facilitator of learning
rather than an autocratic master. Unlike in the past when the teacher was entrusted with transferring the contents of
curriculum to a passive audience of students, today new experiments are being tried out in the classroom that includes
project based learning, development of thinking skills, and discovery learning approaches. As part of Sarva Shiksha
Abhiyan (SSA) the textbooks have also been modified (in my opinion, to make them worse than before in many
respects).Many teachers are not properly trained in implementing the concepts behind the new curriculum and many

are not equipped to properly implement the curriculum.
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INTRODUCTION

The funniest thing is that the teacher education centers and the curriculum followed in the teacher education have very
little focus on new trends in education. The SSA training programs have excluded the teacher educators and have been
confined to in-service teacher training alone. The pre-service teacher education sector has been kept away from the
SSA and therefore, the teacher aspirants passing out of the B.Ed colleges get exposed to the new curriculum only
when they join the schools. Teacher education institutions have been proliferating and mushrooming all over the State
with profit motives until the National Council for Teacher Education (NCTE) with its headquarters in Bangalore,
came up with and insisted on mandatory norms and standards for these institutions. As a result of their intervention,
many institutions have constructed buildings with classrooms and procured infrastructure to meet their standards.
These institutions were even been forced to increase the salary of teacher educators to the basic amount in the
government scale. But later, the effectiveness of NCTE intervention reduced and the powerful lobby of private
education institutions had their way in running their teacher education shops. There has been a great expansion of
higher education over the years. Today, there are more than 200 universities and 8000 colleges. Kothari commission
remarks "The destiny of India is being shaped in its classrooms.” No doubt education plays a significant role in
nation's development but the quality of education is greatly determined by the quality of teachers therefore, great

efforts were made and still are being made to improve the quality of teacher education.



TEACHER EDUCATION

It is well known that the quality and extent of learner achievement are determined primarily by teacher competence,
sensitivity and teacher motivation. The National Council for Teacher Education has defined teacher education as — A
programme of education, research and training of persons to teach from pre-primary to higher education level.
Teacher education is a programme that is related to the development of teacher proficiency and competence that
would enable and empower the teacher to meet the requirements of the profession and face the challenges therein.
According to Goods Dictionary of Education Teacher education means, —all the formal and non-formal activities and
experiences that help to qualify a person to assume responsibilities of a member of the educational profession or to
discharge his responsibilities more effectively. In 1906-1956, the program of teacher preparation was called teacher
training. It prepared teachers as mechanics or technicians. It had narrower goals with its focus being only on skill
training. The perspective of teacher education was therefore very narrow and its scope was limited. As W.H. Kilpatric
put it, —Training is given to animals and circus performers, while education is to human beings. Teacher education

encompasses teaching skills, sound pedagogical theory and professional skills.
Teacher Education = Teaching Skills + Pedagogical theory + Professional skills.

Teaching skills would include providing training and practice in the different techniques, approaches and strategies
that would help the 3 teachers to plan and impart instruction, provide appropriate reinforcement and conduct effective
assessment. It includes effective classroom management skills, preparation and use of instructional materials and
communication skills. Pedagogical theory includes the philosophical, sociological and psychological considerations
that would enable the teachers to have a sound basis for practicing the teaching skills in the classroom. The theory is
stage specific and is based on the needs and requirements that are characteristic of that stage. Professional skills
include the techniques, strategies and approaches that would help teachers to grow in the profession and also work
towards the growth of the profession. It includes soft skills, counseling skills, interpersonal skills, computer skills,
information retrieving and management skills and above all life long learning skills. An amalgamation of teaching
skills, pedagogical theory and professional skills would serve to create the right knowledge, attitude and skills in

teachers, thus promoting holistic development.
NATURE OF TEACHER EDUCATION

1) Teacher education is a continuous process and its pre-service and in-service components are complimentary to each
other. According to the International Encyclopedia of Teaching and Teacher education (1987), —Teacher education
can be considered in three phases : Pre-service, Induction and In-service. The three phases are considered as parts of a

continuous process.

2) Teacher education is based on the theory that —Teachers are made, not bornl in contrary to the assumption,
—Teachers are born, not made. Since teaching is considered an art and a science, the teacher has to acquire not only

knowledge, but also skills that are called —tricks of the trade.



3) Teacher education is broad and comprehensive. Besides preservice and in-service programmes for teachers, it is
meant to be involved in various community programmes and extension activities, viz adult education and non-formal

education programmes, literacy and development activities of the society.

4) It is ever-evolving and dynamic. In order to prepare teachers who are competent to face the challenges of the
dynamic society, Teacher education has to keep abreast of recent developments and trends. The crux of the entire
process of teacher education lies in its curriculum, design, structure, organization and transaction modes, as well as the
extent of its appropriateness. 6) As in other professional education programmes the teacher education curriculum has a
knowledge base which is sensitive to the needs of field applications and comprises meaningful, conceptual blending of

theoretical understanding available in several cognate disciplines.
PROBLEM OF SELECTION

Defects of selection procedure lead to deterioration of the quality of teachers. Better selection method would not only
improve the quality of training but also save the personal and social wastage. Some suggestions are mentioned:(a)
Candidates should be interviewed (b) Test of General Knowledge should be applied. (c) Test in school subjects. (d)
Test of language (e) Test of intelligence should be administered (f) Aptitude; interest and attitude inventory should be

administered. (g) A well direct guidance service should be provided.
DEFICIENCIES OF SMALL TIME PERIOD PROVIDED FOR TEACHER'S TRAINING

In India, this period is of one year after the graduation - the effective session being of eight to nine months. The main
purpose of teacher education programme is to develop healthyattitude, broad based interest and values. It is not

possible during the short duration of nine months.
INCOMPETENCY OF STUDENTS AND TEACHERS

The existing training programme does not provide adequate opportunities to the student teachers to develop
competency because the organizers of teacher's training programme are not aware of the existing problems of schools.
Therefore there should be a close matching between the work schedule of the teacher in a school and the programme

adopted for teacher preparation in a training college.
DEFECTS CONCERNING PAPERS

A student teacher should know the meaning of education, its objectives, the socio-cultural and politico-economics
background, the principles that guide construction of curriculum etc. But a proper preparation towards a good.

Orientation is impossible in a short duration.
Following steps may be taken in this connection:

(i) allowing more time to learners for good reading and sound build-up of the intellect and attitude, (ii) pruning the
existing course (iii) arranging for exchange of experience than merely attending lectures,(iv) changing the mode of

testing inputs (v) the content must have direct implications in the daily school teaching.



PROBLEMS OF PRACTICE TEACHING

Inspire of all kinds of elaborate arrangements regarding practice in teaching, student teachers are non-serious to the
task of teaching, deficient in sense of duty irresponsible, aimless, indifferent to children, lacking innovative measure
in teaching which are great obstacles in the development of pedagogical skills.

PROBLEM OF SUPERVISION OF TEACHING

The supervisory organizations for practice teaching aims at bringing improvement in the instructional activity of the
student teachers by using various techniques and practical skills in teaching and help them to develop confidence in
facing the classroom situations. This is done through following types of supervisions: Supervision before classroom

teaching:

It aims at guiding in planning their lessons, learning to organize contents, formulating suitable gestures and
developing other related skills. At present the lesson plans are checked superficially and no discussion is made by the

subject method specialist.
LACK OF SUBJECT KNOWLEDGE

The B.Ed. programme does not emphasize the knowledge of the basic subject. The whole teaching practice remains

indifferent with regard to the subject knowledge of the student teacher.
FAULTY METHODS OF TEACHING

In India teacher educators are averse to innovation and experimentation in the use of methods of teaching. Their

acquaintance with modern class-room communication devices is negligible.
ISOLATION OF TEACHER’S EDUCATION DEPARTMENT

As has been observed by education commission, the teacher education has become isolated from schools and current
development in school education. The schools consider the teacher education department as an alien institution and
not a nursery for the professional development of school teacher. These departments only observe the formality of

finishing the prescribed number of lessons no caring for the sounders of pedagogy involved in the procedure.
POOR ACADEMIC BACKGROUND OF STUDENT-TEACHERS

Most of candidates do not have the requisite motivation and an academic background for a well deserved entry in the

teaching profession.
LACK OF PROPER FACILITIES

In India, the teacher education programme is being given a step-motherly treatment. About 20 percent of the teacher
education institutions are being run in rented buildings without any facility for an experimental school or laboratory,
library and other equipments necessary for a good teacher education department. There are no separate hostel facilities

for student teachers.



LACK OF REGULATIONS IN DEMAND AND SUPPLY

The State Education Department have no data on the basis of which they may work out the desired intake for their
institutions. There is a considerable lag between the demand and supply of teachers. This has created the problems of

unemployment and underemployment.

INADEQUATE EMPIRICAL RESEARCH

In India, research in education has been considerably neglected. The research conducted is of inferior quality. The

teacher education programmes are not properly studied before undertaking any research.
LACK OF FACILITIES FOR PROFESSIONAL DEVELOPMENT

Most of the programmes are being conducted in a routine and unimaginative manner. Even the association of teacher
educators has not contributed anything towards development of a sound professionalization of teacher education in the

country.
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